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ABSTRACT

This study sought to examine the challenges experienced by Economics and Correspondence
Management Sciences (EMS) teachers during Continuous Professional Teacher E':;?f'sa Vincent Molise
Development (CPTD) in the Thabo-Mofutsanyane Education District, South Africa. incent.molise@ul.ac.za
This study adopted a relational leadership theoretical framework, which supports the

need for school leadership to prioritize relationships when implementing CPTD. This :“b".‘a?l"s::is;m\' 2003
study used a qualitative research approach, which is more interested in analyzing data Aiﬁigtid - Noseg::b;r 2023
with the aim of finding the truth than a statistical narrative. Within this study, a case  published online:

study methodology involving six participants was selected through purposive sampling 10" January, 2024

and snowballing from one school in the Thabo-Mafutsanyane district. The collected

data through semi-structured interviews with those six participants was subjected to

thematic analysis. This study is important as it shows that healthy school relations are

gravely significant for the success of CPTD and that there is a dire need for subject

advisors to harmoniously work together with teachers to ensure CPTD programs are

effectively implemented.

Keywords: Healthy School Relations, Quality Teaching, Continuing Professional
Development, Relational Leadership

INTRODUCTION

The CPTD program in South Africa is central to ensuring quality teaching and learning in EMS. Restoration of
healthy relationships between subject advisors and teachers becomes important for enhancing teacher
professional development and addressing the challenges teachers experience in teaching EMS. Most of the
teachers do not have a subject major in EMS. EMS comprises the economy, entrepreneurship, and financial
literacy. The teachers who do not specialize in accounting find themselves struggling to teach financial literacy,
which is the accounting part of EMS. Financial literacy is considered the most difficult topic in EMS, and
teachers do not do justice in teaching it. In some schools within Free State Province, teachers would refrain
from teaching financial literacy altogether. However, most of the learners lost their passion to learn or take EMS
as their subject major because they found it too abstract for them. Similarly, the professional development of
teachers does not focus on workshops that are organized to capacitate and address teachers' specific content
knowledge challenges. For these workshops to be effective, the teacher's content needs must be taken into
account in order to address the inherent content misconceptions. These challenges cause tension between
teachers and subject advisors because teachers do not find the workshops beneficial to them, and that further
compromises good working relations because they end up embarking on a blaming game.
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The continuous professional development of EMS teachers has proven ineffective for several reasons.?
CPTD commonly takes one day as a workshop, and the views shared at these one-day sessions are only focused
on how to do what is wanted without any engagement in challenging the status quo. In other words, in such
workshops, no one does anything about challenges with regard to fundamental knowledge and beliefs about
teaching and learning. Dube and Jita argue that this form of CPTD is typically generic as it is a "one-size-fits-
all" experience rather than being based on the experiential views of teachers, their curriculum, as well as local
context.2 According to Duncan, et. al, these kinds of CPTD workshops lack the use of teachers’ thinking, which
should be used as a basis for planning, evaluating, and revising instruction.® The facilitators and organizers of
the Teacher Development Programme (TDP) in the Free State expressed concern that judging from their
throughputs, academic performance in EMS remained a huge challenge.* This concern is consistent with some
advocacies that the "Integrated Strategic Planning Framework for Teacher Education and Development”
(ISPFTED) made, that lack of access to quality CPTD opportunities leads to subject content knowledge
disparities that threaten the success of effective and efficient CPTD.®

Several studies on the continuous professional development of teachers show that not much has been
done to enable effective teaching and learning of EMS in schools.® These studies acknowledged that most
teachers attended numerous teacher development programs, which are organized by the Department of Basic
Education (DBE) through workshops.” However, these teachers still felt incapacitated about the specific content
knowledge required to effectively teach EMS in their classrooms.® This is corroborated by Mokgosi, et. al., who
indicate that continuing professional development (CPD) programs that have been implemented to equip
teachers with teaching skills and subject content knowledge to improve their practice and subsequently learner
performance do not seem to have significantly improved classroom practices and the academic results of
numerous schools.® Studies on the professional development of teachers further indicated that teachers
encountered content knowledge challenges in their lessons. These challenges included their inability to
encourage and inspire learners in inquiry-based learning,'* where learners need to observe, think critically, solve
problems, and discuss their findings with their peers to find solutions.'? The researchers argue that teachers can
make a desirable difference if they are offered continuing professional development, which addresses their
content knowledge gaps in teaching the EMS content. The research uses qualitative research based on a case
study approach to report the collected data on the importance of healthy school relationships during the
professional development of EMS teachers. The study poses the following research questions:

o What are the content knowledge needs of teachers for their effective professional development to
materialize?
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e What opportunities are available for teacher collaboration to enhance professional development?
o What forms of relationships exist between the teachers and subject advisors during the workshops?

The researchers make a call for the incorporation of healthy school relationships when dealing with the
professional development of EMS teachers. The paper is organized in the following manner: it looks at the
importance and trends in the teaching and learning of EMS. Next, it contextualizes the continuous professional
development of EMS teachers through the review of related literature. It then discusses the value of healthy
school relationships during the professional development of EMS teachers and presents the findings of the study.
The study contributes to the existing body of knowledge using the relational leadership approach to promote
healthy relationships during the professional development of EMS teachers. Entrenching healthy school
relations enables the subject advisors to establish harmonious working relationships when training or assisting
the teachers with the EMS content.

LITERATURE REVIEW

The Importance and Trends in the Teaching and Learning of EMS

According to Ngwenya and Nzuza, EMS covers valuable skills such as economic, entrepreneurial, financial,
and managerial skills that prepare learners for success in different economic and business environments.*?
Teachers must consider all these skills when planning teaching, learning, and assessment activities.* EMS
teachers, therefore, are obliged to infuse these skills into the learners. EMS is the foundation of all business,
commerce, and management subjects in the Further Education and Training (FET) phase.’ It is offered in the
senior phase from grades 7 to 9 and prepares the learners for business, commerce, and management subjects
when they reach the FET phase. This subject is made up of three fundamental components, hamely: economy,
financial literacy, and entrepreneurship. Accounting is introduced in Financial Literacy, while economics is
introduced in Economy. The entrepreneurship component introduces business studies. Teaching EMS in an
integrated way thus serves to provide learners with the basic knowledge that would support their choice of
subject at the FET level, and it also means that learners who exit the General Education and Training band will
have basic knowledge of financial management.'® Besides, the new curriculum also places an obligation on
educators to teach and think about EMS in an integrated way. Consequently, educators teaching EMS must be
able to teach at least the basics of economics, accounting, and business studies. Modise indicates that EMS
teachers remain challenged to effectively teach financial literacy, which is the accounting part of the EMS.’
The predicament accrues from the teacher's lack of subject major or minor in accounting for them to effectively
teach financial literacy. The view above is supported by Moloi, who asserts that EMS teachers do not receive
effective professional development.*® The workshops that are organized for teachers seem to be irrelevant
because they do not focus on improving the content knowledge of the teachers.'® Teachers are made to teach
EMS, though they do not specialize in it, and learners’ academic performance in the subject is thus
compromised.

Continuous Professional Teacher Development Contexualised

The CPTD of teachers can be conceptualized in many ways, but in the context of this study, CPTD is used to
refer to "all-natural learning experiences and those conscious and planned activities aimed to activate directly
or indirectly” the content knowledge of Economic and Management Sciences teachers to ensure effective
teaching and learning exist during the lessons.2’ Ono and Ferreira observed that the training workshop approach
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is widely used in the majority of development programs.?* They further observed that this approach is used as
the sacrosanct model of teachers’ CPTD for curriculum implementation in the absence of a provincial education
department in the Republic of South Africa. Despite its increase in popularity, the CPTD model of workshops
has attracted numerous criticisms as an epitome of ineffective exercise from scholars like Mosia, Barnawi, and
Adeleye.?? In leveling CPTD criticisms, scholars like Fouché start from the major fact that CPTD is offered in
a ‘one-shot’ format that is often brief, devoid of relation to teachers’ needs, and devoid of any form of follow-
up system.?® Tshelane and Mahlomaholo add by revealing the information that most teacher development
workshops for curriculum change implementation have often been conducted by incompetent district trainers
who cannot wait to finish that 3- to 5-day period and go home.?*

Several scholars, like Lessing and de Witt, Bubb and Earley, Steyn, and others, contend that CPTD
should indeed be continuous rather than a once-off event that lacks awareness and fails to address the specific
needs of teachers.?® Thus far, Modise and Gomba argue that an ideal CPTD for curriculum change and
implementation should be comprised of contextualized content delivery in accordance with the teachers’ needs
and classroom realities.?s This point is further argued by scholars like Bubb and Earley, Ravhuhali et al, and
Gomba as they advance the discussion that the current CPTD activities in South Africa and elsewhere in some
nations where they experience curriculum reform are loosely matched to the wide range of professional needs
that have nothing to do with the immediate audience.?’ At this point, it gets clearer when scholars like Sakketa
argue that the inherent nature of these decontextualized CPTD programs suggests their irrelevance and lack of
depth in their content to address what the majority of teachers need to be effectively empowered.?® It is appalling
that in 2023 scholars are still debating the issue that Adu et al. and Badri et al. discussed to the extent of even
putting forth suggestions.?® These scholars suggested back then that since teachers’ development needs differ
according to context and classroom realities, CPTD content must vary from one educational system to another,
as that would open space to accommodate different realities as per the context. However, there seems to be an
advanced level of unwillingness to change, even though change seems to be more necessary.

The Value of Healthy School Relations during the CPTD of the EMS teachers

A study by Gomba on professional networks, or learning in clusters, revealed that teachers work in isolation.*
If teachers work together in a cluster, possibilities exist for dealing with content knowledge gaps. Scholars like
Van der Klink, et. al., have added the suggestion that schools should use the most experienced teachers to mentor
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the newly qualified ones.®* They argue that a teacher who has been in the EMS field longer can provide useful
insights, help, and support as needed. In actuality, these scholars have noticed that newly qualified teachers need
the mentorship of people who have been in the educational environment long enough to know the best teaching
practices, as those may give guidance. Teachers’ clusters and networks "are structured to promote collaboration
and mutual support for CPTD with teachers within the same schools and other schools."3? Therefore, teachers
work collaboratively to assist each other by "creating networks of learning between schools to share best
practices in teaching EMS, including unpacking the content knowledge misconceptions, choice of good
textbooks, and activities for learning."*

Over time, Wessels and Woods observed that subject advisers get criticized for their virtual lack of
ongoing support and development opportunities when teachers have come back from those developmental
workshops.3* These scholars, like Ravhuhali et al., vividly argue that large-scale workshops commonly fail to
make a noticeable impact on the betterment or renewal of teachers’ good practices because there is no follow-
up in schools.*® Considering the above viewpoints, Dasoo emphatically argues that the content of CPTD
workshops for the current teachers should focus on deepening subject knowledge as well as teaching and
assessment methods that bear success in a learner-centered manner.% In addition, Derakhshan et al. further argue
that some newly qualified teachers need guidance in evaluating and selecting good textbooks with enough
activities from which learners can greatly benefit.>” However, Adu et al. argue that for a successful and effective
CPTD, there is a factor of time that is commonly unavailable, and if that can be circumvented during preparation
and continuous mentoring, things can go well.® In the hope that the CPTD workshops can be improved, Njenga
stresses that CPTD is a process through which content knowledge and understanding, skills, and abilities may
be passed on to less experienced teachers.®®

THEORETICAL FRAMEWORK

The researcher used relational leadership (RL) as a lens through which the CPTD of teachers could be
implemented effectively.*® RL acknowledges the impact of individual teachers working together with their
subject advisor.** According to Campbell, this collaboration between teachers and their subject advisors draws
attention to the importance of healthy relationships among new teachers and their supervisors.> Many scholars,
like Garcia-Moya et al., have argued that RL offers an overarching social influence process through which
emergent coordination and change of values, attitudes, behaviors, and ideologies construct a conducive milieu
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Behavior in IT Industry of China,” Arab Economic and Business Journal 11, no. 2 (December 2016): 153-61,
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Imperial Journal of Interdisciplinary Research 2, no. 8 (2016): 1326-32.
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for CPTD.* This reverberates the arguments by Green and Kearney and Barnawi, who jointly hold that RL
creates the concept of reciprocal control, which is not a coercive form of control but rather a befitting attempt
to collectively coordinate all functions.* Therefore, it seems most correct to argue that RL is ideal for this study
in the sense that it is purposeful in building commitment towards positive change, which is inclusive of people
with diverse points of view, as Zhang and Yao argue.®® Zhang and Yao seem to corroborate the views held by
Apollonia, et. al., who argued that RL guarantees effectiveness in empowering and developing those who get
involved and participate in the professional development process.“® RL, in the context of continuous
professional development, facilitates the permeation and internalization of expertise among educators. %’
Raynor’s idea and argument build on the views of Sakketa, and Gray and Downey, wherein scholars hold that
RL builds relationships and creates a safe space that translates into networking and healthy, friendly practices
that breed success.*® According to scholars like Wong, et. al., as well as Gowing, RL can be described as the
framework that strongly encourages collective participation in creating a sense of mentorship and direction for
the results that everyone will feel entitled to as a collective achievement.* This study adopts RL as the only
theoretical framework that shifts attention from continuous professional development being orchestrated only
by subject advisors because of their condescending authority over EMS teachers.>°

METHODOLOGY

This study is located within the Transformative Paradigm (TP). TP is the most relevant paradigm in this study
because of its quest to understand social concerns among people and their confinements. According to Wessel
and Wood, the ontology of TP evolves around the understanding that socio-political values construct the very
reality that people cannot possibly evade.5! Since this study has an interest in dealing with real conditions and
concerns that affect real people, there needed to be real participants who voiced their views about CPTD
programs and their professional developmental effectiveness.5? It is against that backdrop that TP has to be
married to Participatory Action Research (PAR) for this study to happen fairly.>® Since ages ago, PAR has been
known as the research methodology that allows and motivates people who have been victims of a problematic
situation to participate in devising a solution to the problem.>* According to Green and Kearney, PAR is a design
that equips the researcher to plan together with the participants in the study.> Actually, this design works very
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well with the RL theoretical framework because they both talk about the involvement of all people for the same
purpose, which includes changing the discomforting status quo.®® This is supported by Raynor, who argues that
PAR values local knowledge, which means this method values the experience of real people facing challenges
in this world rather than creating some superficial problems.>’

Participants selection
The study participants consisted of six EMS teachers, and they are profiled in Table 1 below as follows:

Table 1: Profile of the participants

Pseudonym Affiliation Gender Age Grade/Subject
Pule (Teacher) Deputy Principal Male 45-50 | Physical Science
Lemza (Teacher) HoD-Commercial subjects Male 40-45 | Economics
Gloria (Teacher) Senior teacher-Economics Female 55-60 | Economics
Alice (Teacher) PL1-Economics Female 40-45 | Economics
Tshepo (Lecturer) Economics Education Male 40-45 | Economics

Mdu (LF) Subject advisor-Economics Male 55-60 | Economics

The teachers were selected because they were the recipients of the professional development workshops
organized by the subject advisor. The subject advisor is responsible for supporting the teachers to implement
the curriculum as planned through workshops regarding the EMS content. The subject advisor is also the subject
specialist, who is trained to monitor and evaluate the teachers' work as they present their lessons. The teachers
were also very important in the study because they are the ones who receive the workshops that aim to enhance
their own professional development. Purposive sampling was used to select six participants in one school within
the Thabo-Mofutsanyane Education District. The use of purposive sampling was found relevant because the
targeted sample, teachers, and subject advisor possessed the desired knowledge regarding the phenomenon
under study.*®

Data Collection

Semi-structured interviews were adopted in order to solicit the sharing of information between the researchers
and the participants.>® Semi-structured interviews enabled the researchers to inquire from their participants in
an open-minded way that allowed the participants to vent out their feelings, emotions, and experiences regarding
the issue being studied.®® According to Ruslin et al., semi-structured interviews are a good tool that makes
participants feel at ease giving as much information as they want.%! The interview guide indicating the study’s
research questions was drafted and given to the participants at a reasonable time for them to think about and
remember all that can help in their discursive contribution.®? Due to the confidentiality clause in the ethical
clearance terms and conditions, all participants had the liberty to express their views clearly and without any
fear.

Data Analysis

This study adopted Thematic Analysis (TA) as the method to process the collected data. According to Omodan,
TA can be used as a conceptualized way to categorize qualitative data into themes. ® The researchers in this
study used TA as a way of selecting the most relevant data from the less relevant and cutting down the excessive
information into understandable pieces that can be processed to the advantage of this particular study. Gowing
argues that TA can be used to present data in themes about the focus of the study with an illustration of diverse
interpretations and meanings.5* TA seemed most relevant in this study because it enabled the researchers to
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thematically analyze the data in a way that simplified it and remained only with what was relevant to this study
rather than having a load of data that might not be relevant for this study. Once the data is thematically set, it
all falls into themes that were coded and categorized into different key-related codes. During the research
process, ethical issues were closely observed to ensure the protection of all participants’ rights. Dube and Jita
argue that participants’ safety must be observed at all times rather than prioritizing research over humans.®
Based on the protection clause, this study adopted the use of pseudonyms to conceal the identity of the
participant while their views or experiences are used in this study.®® Therefore, in this study, the participants’
identities were not revealed, but the ideas, views, and experiences discussed are from real people who faced the
true realities as discussed in this study.

RESULTS AND DISCUSSION
This section presents and discusses the challenges experienced by EMS teachers during their CPTD program.

Table 1: Themes and Related Key Codes
Themes Key-Related Codes

Theme 1: Content knowledge needs Workshops which are organized

Topics that are challenging

Necessary expertise

Individual teachers need

Challenging topics for teachers

Theme 2: Strengthening collaboration Work with teachers from other schools

Host subject meetings to share best practices
Cooperate with other teachers

Complain about time

Transportation costs for teachers

Theme 3: Healthy relationships Content mistakes during workshops

The need to support teachers

Fault finding mission

Labeled as ineffective teachers

Prioritize professional development

Doing justice in prioritizing certain topics

Understanding Content Knowledge needs for Teachers to provide Relevant Support
The literature revealed that the inherent decontextualized nature of the CPTD program offered to the teachers
is irrelevant and lacks depth in its content to address what the majority of teachers need to be able to improve
their practice effectively.5” During the semi-structured interviews, Alice noted that:
The quarterly workshops organized for teachers are not beneficial at all. The subject advisors opt to
train teachers on the accounting content they understand; they are also not equipped with the content
knowledge because certain topics, like accounting equations, end up being presented by colleagues
from different schools. We are not even asked to explain the topics that seem challenging to us so that
we can be assisted.

Also, Gloria indicated that:
In my entire career of teaching EMS, | often find myself struggling to teach it, especially the financial
literacy part since | did not do accounting at the university. So | do not think | am doing justice when |
teach because accounting requires somebody with the necessary expertise.
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6 Ngwenya and Nzuza, “Teachers’ Views on the Role of Economic and Management Sciences in Preparing Learners for Accounting
in the Further Education and Training Phase.”

67 Sakketa, “Institutional Bricolage as a New Perspective to Analyse Institutions of Communal Irrigation: Implications towards
Meeting the Water Needs of the Poor Communities.”

E-Journal of Humanities, Arts and Social Sciences 1574



Molise, H.V., Kola,M.I. & Ntshangase, M.X./ E-Journal of Humanities, Arts and Social Sciences Vol.4 No.13(2023) pp 1567-1580

Asked how this could be mitigated, Mdu said:
I fully understand the importance of meeting individual teachers' needs in terms of topics that appear
to be challenging to them, but sometimes, as subject advisors, we have only three hours a day to conduct
the workshop, and we do not have time for that. Sometimes teachers do not want to come open and
share their accounting content challenges, even if you see that the person is struggling, but they do not
bother. They simply do not want to appear stupid before their peers.

Lemza added that:
The time for workshops is limited; it would be much better if the subject advisors asked us to write the
specific accounting content challenges before the workshops so that extensive preparation is done. This
will help in consolidating the most challenging topics for teachers instead of asking them to share their
challenges during the workshop. This can be so intimidating.

The utterances from the four participants above emphasize the importance of conducting a needs
assessment to understand specific content knowledge gaps that the teachers may have. This will ensure effective
planning of workshops that are meant for teachers. Therefore, a one-size-fits-all approach should be discouraged
when professional development workshops are implemented to address the content knowledge gaps of EMS
teachers.

Strengthening collaboration through team teaching and hosting frequent cluster meetings
The literature revealed that teachers do not work collaboratively when planning their lessons. There is no
frequent cluster meeting that is hosted to assist the teachers with the content knowledge challenges they
experience during their lessons.®® For effective CPTD to exist, teachers are supposed to establish teaching
networks with their counterparts from other schools and share best practices on how to approach certain topics.5°
In the semi-structured interviews, Lemza indicated that:
The heavy demands on the completion of the syllabus make it difficult for me to work with the teachers
from the other schools. To avoid being called to account, | just rush through the content so that there
is evidence that | have completed the required assessment tasks by subject advisors.

Gloria added that:
We hardly host subject meetings to share the best practices on how to approach certain topics in EMS,
except when we are supposed to evaluate one another for the sake of IQMS.

When asked about the reason for this, Tshepo said:
Some schools do not want to cooperate with others; they do not want to release their teachers to go and
assist in other schools. Some of the teachers | sometimes make arrangements with to come to my school
complain about the time since they have to come either after school or during weekends. This becomes
a burden for me because | have to take care of their transportation costs, and the school is not always
prepared to help.

The utterances by the three participants show that teachers are not hosting continuous meetings and are
not prepared to collaborate with other teachers from their school and outside to share their best experiences on
how to teach EMS. Teachers should work together and help one another to address the content misconceptions
they might have in the teaching of EMS instead of relying on professional development workshops that are
organized by the subject advisors.

Defusing Power Struggles to Ensure Healthy Relationships during Professional Development
The literature revealed that subject advisors are criticized for their virtual lack of ongoing support and
development opportunities, especially when teachers return to schools after receiving development workshops.”

88 Katrien Vangrieken et al., “Teacher Communities as a Context for Professional Development: A Systematic Review,” Teaching and
Teacher Education 61 (January 2017): 47-59, https://doi.org/10.1016/j.tate.2016.10.001.

8 Selcuk Dogan, Rose Pringle, and Jennifer Mesa, “The Impacts of Professional Learning Communities on Science Teachers’
Knowledge, Practice and Student Learning: A Review,” Professional Development in Education 42, no. 4 (August 7, 2016): 569-88,
https://doi.org/10.1080/19415257.2015.1065899.

0 Wessels and Wood, “Fostering Teachers’ Experiences of Well-Being: A Participatory Action Learning and Action Research
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As a result, the large-scale workshops often failed to make a noticeable impact on the betterment or ‘renewal’
of teachers’ practice.” During the semi-structured interviews, Alice indicated that:
The problem is that our subject advisor is not approachable; he is full of himself; he believes he knows
more than us; and there is nothing he can learn from us. Sometimes he makes a lot of mistakes when
teaching us about the content. A teacher from (name of school hidden) school is very good at
accounting; her learners are doing perfectly well, and I like the way she presents, which is simple and
straightforward, and | feel I understand the content easily.

When asked how this can be mitigated, Lemza indicated that:
I think if our subject advisor could work together with us and see the need to support us, we could be
better teachers instead of him always embarking on a fault-finding mission to bring our challenges into
the spotlight without the necessary support. | sometimes feel left alone, wondering if I am doing the
right thing because | am not assisted in dealing with the content misconceptions I have.

Gloria added:
This is beyond our control; we are already in the system, and being blamed for being ineffective teachers
won'’t help. I think the department should prioritize the professional development of EMS teachers.
Otherwise, we all end up in a blame game. As my HOD always does, I don’t do justice to teaching
certain topics, yet | indicated that | do not have any major in accounting.

The utterances from the three participants above show that the subject advisors who have bestowed the
responsibility to professionally develop the EMS teachers are battling to instill a relationship of trust between
them and the teachers. The positive attitude of the subject advisors and how they conduct themselves during the
workshops determines the level of participation by the teachers and their eagerness to ask questions when they
do not understand some of the content in EMS.

DISCUSSION OF FINDINGS

The success of any teacher's professional development depends on the type of university training that teachers
receive. Adequate subject content knowledge is a prerequisite for EMS teaching practice.’® Teaching and
learning across all subjects are carried out by subject teachers. A teacher is an interpreter and transformer of
subject content knowledge to facilitate learners’ learning.” However, teachers need to be equipped with subject
content knowledge if they are to explain and present the content of the accounting subject precisely. The support
given to teachers should focus on challenges that the teachers experience and that are revealed during teachers’
meetings regarding subject content knowledge.”* Determining the extent of the problems should be approached
with meticulous care.” This means that the level of detail and specifics regarding specific concepts and topics
need to be clarified.”® In other words, the teachers’ problems must be diagnosed precisely, and thus the diagnosis
of teachers’ content deficiencies must be addressed cognizant of professional development strategies informed
by EMS teachers to design an appropriate intervention program and to develop training material that is
responsive to respective teaching needs.”” The implementation of these mechanisms and strategies needs to be
monitored, enhanced, and implemented in forms and formats that seek to address outstanding and newly
identified challenges.” The extent to which these improvement mechanisms enhance learning should form the
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basis of their development and further consideration.” This study has established that there is a considerable
need to include EMS content-specific realities during teacher development and support sessions. These topics
should include accounting concepts, the accounting equation, and subsidiary journals. Furthermore, an earnest
attempt must be made to help teachers consider how each problem diagnosed is related to or is a result of one
or a combination of the following shortcomings: understanding of accounting concepts, analysis of transactions
in the accounting equation, recording of transactions in the subsidiary journals, and drafting of final accounts.
In light of the findings and analysis that flow through this study, the continuous professional development of
teachers needs to be taken seriously. The issue of human relations where teachers’ professional development is
realistically contextualized seems more necessary, as discussed by Dube and Jita.®? These scholars corroborate
what Draz and Ahmad said when they argued that CPTD needs to invest in school relations through research in
EMS teachers, and subject advisors, and carefully navigate tensions that continually surface.® Similar to
Barnawi, this study holds and encourages the view that human relationships, when offering professional
development to teachers, give an opportunity for teachers to admire their careers and desire to do more.®?
According to Branson and Marra, rethinking healthy school relationships within the lens of RL offers a good
opportunity for positive change that improves human conditions and does not intentionally harm others.®
Therefore, this study aims at the emancipation of all teachers from professional underdevelopment and non-
involvement in CPTD programs’ preparation.

RECOMMENDATIONS

Based on the findings and the discussion, the following may be recommended; (a) there must be ways invented
to develop healthy school relationships during the professional development of EMS teachers, (b) mentorship
of teachers by their subject advisors should be taken seriously as a mandatory exercise, (¢) Development of
teachers must take into account the real contextual challenges than being general, (d) CPTD programs must
have a follow-up system that will ensure that the professional development of teachers happens as a process
than merely an event, (e) knowledge of the subject content must be understood as the core on which CPTD must
strongly focus. In summary, this study advocates the creation of relationships and mentoring between
experienced teachers and newly qualified teachers.

CONCLUSION

This study has revealed detailed specifics about the challenges experienced by teachers in their professional
development. The current format of CPTD has been discussed as not effective as it is kind of a workshop that
comes as a once-off event with no relation to real teachers’ context. A detailed analysis of the findings shows
that fewer efforts are being made to forge healthy relationships between teachers and their subject advisors, who
should be giving proper mentoring towards the professional development of teachers. Within this study,
literature has shown that, to some extent, the implementation of CPTD programs has been unsatisfactory and
inconsiderate of teachers, who are the direct parties in the implementation of the subject (EMS) curriculum in
schools. Among other important elements, this study has substantively explained the adoption of RL as a
theoretical framework that promises to accommodate everyone and create everyone's own ownership of good
developmental results. By far, this study indicates that the solution to the problem of ineffective CPTD programs
can be found through the inclusion of teachers in the planning and follow-up mechanisms to enhance teachers’
development in terms of the content knowledge of the subject EMS. In terms of literature, this study shows that
the complaint about the implementation of CPTD has long been in existence, and that says something about the
lack of desire to change in the district management of education. In its entirety, this study has taken into
consideration all the relevant views from a teacher’s perspective about the improper implementation of CPTD
in South Africa.
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