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ABSTRACT

In South Africa, the cultural initiation of young men into manhood is a significant rite of passage, yet
its impact on male students' experiences in tertiary education remains under-explored. This desktop and
theoretical article explores tertiary educators' experiences with male students in South African
classrooms, focusing on the intersections of traditional manhood, cultural initiation and higher
education. The study draws on feminist, postcolonial and masculinity theories to examine how male
students' experiences of manhood initiation shape their engagement with education and their masculine
identities. The article argues that educators' understanding of cultural initiation into manhood is crucial
to creating inclusive and supportive learning environments. However, navigating traditional cultural
practices and modern educational contexts poses significant challenges for educators. Through a critical
analysis of existing literature, this study highlights the tensions between traditional notions of
masculinity and the values of inclusivity and diversity promoted in higher education. The key finding
of this study is that educators' lack of understanding of manhood cultural initiation can perpetuate
problematic masculine norms and marginalise male students who do not conform to traditional
masculinity. The recommendation for policy and practice is that tertiary institutions should train and
support educators to understand and address the complex needs of male students navigating manhood
initiation, and to promote inclusive, supportive learning environments that value diverse masculinities.
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INRODUCTION

The cultural initiation of young men into manhood is a significant rite of passage in many African
societies, including South Africa.! This traditional practice prepares young men for their roles and
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responsibilities in society, teaches cultural values, and instils a sense of identity and belonging.?
However, there is growing concern about the challenges tertiary educators face in dealing with male
students who have undergone traditional manhood initiation, as it often inculcates problematic
behaviours and attitudes that impact their academic and social lives.> Traditional manhood initiation,
also known as "ulukuleko" or "umhlanga", is a cultural practice in which young men undergo a series
of rituals and teachings to mark their transition from boyhood to manhood.* The practice is prevalent in
many South African communities, including among the Xhosa, Zulu, and Sotho.’> Mohlaloka et al. and
Diko further argue that while the initiation is intended to instil positive values such as respect,
responsibility, and masculinity, there is evidence that it often promotes problematic behaviours such as
aggression, dominance, and sexism.®

Tertiary educators in South Africa are increasingly reporting challenges in managing male
students who have undergone traditional manhood initiation.” These students often exhibit behaviours
such as entitlement, aggression, and disrespect towards female peers and authority figures, which can
create a hostile learning environment and undermine academic performance.® Furthermore, these
behaviours are often reinforced by societal expectations and cultural norms that emphasise male
dominance and aggression.® This study is grounded in social constructionism, which posits that
masculinity is socially constructed and shaped by cultural and societal norms.'° The traditional manhood
initiation can be seen as a mechanism for constructing and reinforcing dominant forms of masculinity,
which often prioritise aggression, dominance, and sexism.!!

However, Reidy et al. argue that this construction of masculinity is problematic as it can lead to
the marginalisation and oppression of women and other marginalised groups.!? Despite the growing
concern about the challenges faced by tertiary educators, there is a dearth of research on the experiences
of educators with male students who have undergone traditional manhood initiation. This study aims to
explore the experiences of tertiary educators of male students who have undergone traditional manhood
initiation rites, with a view to understanding the challenges they face and identifying strategies to support
these students.

e What are the experiences of tertiary educators with male students who have undergone traditional
manhood initiation?

e What challenges do tertiary educators face in managing male students who have undergone
traditional manhood initiation?
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e What strategies can be employed to support male students who have undergone traditional
manhood initiation?

This study employs a qualitative research approach, using desktop and theoretical methods to
explore the educators' experiences with male students who have undergone traditional manhood
initiation. The study used grey literature, documentary reports, and purposively sampled articles from
South Africa. This study has significant implications for policy and practice, particularly in the context
of higher education in South Africa. The findings inform strategies to support male students who have
undergone traditional manhood initiation and contribute to developing inclusive, culturally sensitive
policies and practices. The study begins with a comprehensive contextual background, followed by the
research problem and research questions. The following presents the literature review and the theoretical
framework. The study then presents the research methodology, discusses the findings, and concludes
with implications and recommendations.

LITERATURE REVIEW

This literature review brings out an extensive and detailed analysis of the critical topics, such as the
conceptualisation of manhood cultural initiation in South Africa, the construction of masculinity in
South African contexts and tertiary educators' experiences with male students: challenges and
opportunities in response to the three critical research questions that this study seeks to address.

Conceptualising Manhood Cultural Initiation in South Africa
Several scholars, including Mfecane, Dolamo, and Diko, agree that in many South African societies, the
cultural initiation of male children into manhood is a significant rite of passage.'® Ismail argues that this
cultural practice prepares young men for adult responsibilities in society and instils a sense of identity
and belonging.'* Typical South Africans who practice these rituals include the Xhosa, Zulu, and Sotho
communities.'> According to Chansa and Ngulube, manhood initiation encompasses rituals, practices,
and values that aim to transform boys into men.'® The initiation process typically involves a series of
rituals, including circumcision, seclusion, and teachings on masculinity, responsibility, and community
expectations.!” Kaseke & Luvalo posit that these rituals are often shrouded in secrecy, with details
revealed only to initiates.'®

The cultural significance of manhood initiation is deeply rooted in African philosophy,
particularly the concept of Ubuntu, which emphasises interconnectedness and community.'® Lateef et
al., Ismail, and Dlamini argue that manhood initiation socialises young men into their roles and
responsibilities within the community, teaching them the values of respect, responsibility, and
reciprocity.?’ It is on those premises that, when a male child in South Africa passes that phase, his
behaviour towards women becomes hostile to demonstrate masculine responsibilities. However,
manhood initiation has also been criticised for promoting patriarchal values and reinforcing dominant
forms of masculinity that prioritise aggression, dominance, and sexism.?! Mfecane further argues that
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the initiation process often emphasises the suppression of emotions, vulnerability, and femininity, which
can lead to the marginalisation and oppression of women and other marginalised groups.*?

In South Africa, the cultural practice of manhood initiation has been linked to high levels of
violence against women and girls, including rape and domestic violence.?? The perpetuation of dominant
forms of masculinity has also been linked to the spread of HIV/AIDS, as men are socialised to engage
in risk-taking behaviours and prioritise their masculinity over their health.?* The South African
government has attempted to regulate the practice of manhood initiation, particularly in response to
concerns around the safety and well-being of initiates.>> However, traditional leaders and communities
have resisted regulation, arguing that the government is interfering with their cultural practices.?® Thus,
manhood initiation is a complex, multifaceted practice deeply rooted in South African culture and
tradition. While the practice is aimed at socialising young men into their roles and responsibilities in the
community, it has also been criticised for promoting patriarchal values and reinforcing dominant forms
of masculinity that prioritise aggression, dominance, and sexism.

The Construction of Masculinity in South African Contexts
Cultural, social, and economic factors shape the complex construction of masculinity in South Africa.?’
Letsoalo argues that the development of masculinity that prioritises aggression, dominance and sexism
was caused by the country’s history of colonialism, apartheid and patriarchy.?® This literature explores
how cultural and social norms shape the performance of masculinity among young men in South Africa.
Traditional masculinity in South Africa is often associated with physical strength, bravery, and providing
for one's family.?” These ideals are often linked to the country's history of warrior cultures, such as the
Zulu and Xhosa kingdoms, where men were expected to be fierce warriors and protectors of their
communities.> The performance of traditional masculinity is often tied to the concept of "ubuntu",
which emphasises community and social responsibility.>! However, Reidy et al. argue that traditional
masculinity has also been criticised for promoting patriarchal values and reinforcing dominant forms of
masculinity that prioritise aggression, dominance, and sexism.>>

The suppression of emotions, vulnerability, and femininity is often seen as a key aspect of
traditional masculinity, which can lead to the marginalisation and oppression of women and other
marginalised groups.®> In recent years, there has been growing recognition of the need to challenge
traditional forms of masculinity and promote more inclusive, equitable ones.** This has led to the
emergence of new forms of masculinity that prioritise emotional expression, vulnerability, and social
responsibility.’> The rise of the "new man" in South Africa has been linked to the country's transition to
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democracy and the growing recognition of human rights and gender equality.*® Patriarchal masculinity
is characterised by a rejection of traditional patriarchal values and an emphasis on emotional expression,
vulnerability, and social responsibility.>” Pinkett and Roberts further posit that educational institutions
also shape the construction of masculinity, playing a critical role in socialising young men into dominant
forms of masculinity.*8

Schools and universities often reinforce traditional masculine norms, such as aggression,
competition, and dominance, which can create a hostile environment for women and other marginalised
groups.>® However, Sivakumar & Manimekalai argue that educational institutions can also challenge
traditional forms of masculinity and promote more inclusive and equitable ones.*’ They can do this by
incorporating gender-sensitive curricula, promoting positive male role models, and creating safe,
inclusive learning environments.*! Masculinity in South Africa is a complex, multifaceted phenomenon
shaped by cultural, social, and economic factors. While traditional masculinity has been criticised for
promoting patriarchal values and reinforcing dominant forms of masculinity, there is a growing
recognition of the need to challenge these norms and promote more inclusive and equitable forms of
masculinity. Educational institutions play a critical role in shaping masculinity among young men and
promoting positive social change.

Tertiary Educators' Experiences with Male Students: Challenges and Opportunities

Tertiary educators in South Africa face a range of challenges when working with male students who
have undergone traditional manhood initiation. This literature review explores tertiary educators'
experiences with male students, highlighting the challenges and opportunities that arise in the classroom.
Research suggests that tertiary educators often struggle to engage with male students who have
undergone traditional manhood initiation.*?

These students may exhibit behaviours such as aggression, dominance, and sexism, which can
create a hostile learning environment and undermine academic performance.* In this view, Bhana,
Skovdal, and Govender argue that tertiary educators may feel unprepared to address these behaviours,
particularly if they have not received training on gender-sensitive pedagogy.**

Male students who have undergone traditional manhood initiation may also be more likely to
resist feminist or critical perspectives on masculinity, which can create tension in the classroom.*> This
resistance can be particularly challenging for female educators, who may be perceived as challenging
traditional masculine norms. *® Despite these challenges, there are also opportunities for tertiary
educators to engage with male students who have undergone traditional manhood initiation. Research
suggests these students are often eager to explore and challenge traditional masculine norms, especially
when they have a safe, supportive learning environment.*’
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Hypermasculinity, Male Privilege and Hegemonic Inequality,” Review of Education 12, no. 1 (2024): e3447; Mila Zhu, “Empowering
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Record 98, no. 2 (1996): 206-35; Martin Mills, Teaching Boys: Developing Classroom Practices That Work (Routledge, 2020).
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Review 9, no. 2 (2024): 4245-62.
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Tertiary educators can play a critical role in promoting positive masculinity and challenging
patriarchal values, particularly when they establish strong relationships with their students.*® This can
involve incorporating gender-sensitive curricula, promoting critical thinking and reflection, and creating
opportunities for male students to engage with feminist and queer perspectives.** Research suggests
that tertiary educators can employ a range of strategies to support male students who have undergone
traditional manhood initiation. These strategies include, first, providing a safe and supportive learning
environment that encourages critical thinking and reflection; second, incorporating gender-sensitive
curricula that challenge traditional masculine norms; third, promoting positive male role models and
mentors who can provide support and guidance; fourth, creating opportunities for male students to
engage with feminist and queer perspectives; and lastly, providing training and support for educators on
gender-sensitive pedagogy.>’

Thus, tertiary educators play a critical role in shaping the performance of masculinity among
male students who have undergone traditional manhood initiation. While working with these students
presents challenges, it also offers opportunities for engagement and positive social change. By
incorporating gender-sensitive curricula, promoting critical thinking and reflection, and creating
opportunities for male students to engage with feminist and queer perspectives, tertiary educators can
help to challenge patriarchal values and promote positive masculinity.

THEORETICAL FRAMEWORK

The intersection of culture, education, and masculinity is a complex, multifaceted phenomenon shaped
by historical, social, and economic factors.>! In the context of South Africa, the legacy of colonialism,
apartheid, and patriarchy has created a unique set of challenges and opportunities for understanding the
construction of masculinity among male students.>? Feminist theory provides a critical lens for
understanding how patriarchal masculinity is constructed and performed in South African classrooms.>
The concept of patriarchy highlights how men, as a group, hold power and privilege over women, and
how this power is exercised and maintained through social and cultural norms.>* In the context of
education, feminist theory argues that patriarchal masculinity is often reinforced through the curriculum,
pedagogy, and institutional culture, perpetuating the dominance of men and the subordination of
women.”

Postcolonial theory offers a critical lens for understanding how colonialism has shaped the
construction of masculinity in South Africa.’® The concept of coloniality highlights how colonial power
relations have been internalised and reproduced through cultural and social norms, perpetuating the
dominance of Western epistemologies and ontologies.”’ In education, Sande, Ringson, and Chirongoma
argue that postcolonial theory shows how colonial masculinity is often reinforced through the

48 Majerski, “A Union’s and University’s Responses to Violence against a Woman Professor: Neoliberal Restructuring,
Hypermasculinity, Male Privilege and Hegemonic Inequality”; Zhu, “Empowering Female Students through Esports Programs:
Insights from a Vocational High School.”

4 Rafiq et al., “The Challenges and Opportunities of Female Leadership in Educational Institutions in Punjab Pakistan.”

30 Connell, “Teaching the Boys: New Research on Masculinity, and Gender Strategies for Schools”; Mills, Teaching Boys: Developing
Classroom Practices That Work; Letsoalo, “Absent Masculinity and Feminine Resilience: A Post Colonial Analysis of Media
Discourses of Female-Headed Households in South Africa.”

3! Connell, “Teaching the Boys: New Research on Masculinity, and Gender Strategies for Schools.”

52 Sindisiwe Zungu, “Interrogating Gender Identity and Stereotypes in South African Higher Education: A Qualitative Study of Student
Narratives at Howard College, University of KwaZulu-Natal,” De-Centre: Journal of Interdisciplinary Studies 1, no. 1 (2025).

33 Floretta Boonzaier, Monique Huysamen, and Taryn van Niekerk, “Men from the South,” Men, Masculinities and Intimate Partner
Violence, 2020, 52.

4 Connell, “Teaching the Boys: New Research on Masculinity, and Gender Strategies for Schools.”

35 Carmen Luke, “Feminist Pedagogy Theory in Higher Education: Reflections on Power and Authority,” Feminist Critical Policy
Analysis 11, 2020, 189-210.

36 Letsoalo, “Absent Masculinity and Feminine Resilience: A Post Colonial Analysis of Media Discourses of Female-Headed
Households in South Africa.”

57 Walter D Mignolo, “Delinking: The Rhetoric of Modernity, the Logic of Coloniality and the Grammar of de-Coloniality,” Cultural
Studies 21, no. 2-3 (2007): 449-514.

E-Journal of Humanities, Arts and Social Sciences (EHASS) 2543



Ringson, J., Mhele, K. & Khowa, T. / E-Journal of Humanities, Arts and Social Sciences / Vol.7 No.9 (2026) pp 2538 - 2552

curriculum, pedagogy, and institutional culture, perpetuating the dominance of Western knowledge and
the subordination of indigenous knowledge.*®

Masculinity theory offers a critical lens for understanding how masculinity is constructed and
performed in South African classrooms.>® The concept of hegemonic masculinity highlights how certain
forms of masculinity are privileged and normalised, while others are marginalised and subordinated.®
In the context of education, masculinity theory argues that traditional masculinity is often reinforced
through the curriculum, pedagogy, and institutional culture, perpetuating the dominance of men and the
subordination of women.®! Intersectionality theory offers a critical lens for understanding how multiple
forms of oppression intersect and compound, creating complex, nuanced experiences of masculinity.5?
In the context of South Africa, intersectionality theory highlights how racism, sexism, homophobia, and
classism intersect to create unique experiences of masculinity among male students.®?

The intersection of culture, education, and masculinity has significant implications for education
in South Africa. The curriculum, pedagogy, and institutional culture must be critically examined to
challenge patriarchal and colonial masculinity and to promote more inclusive and equitable forms of
masculinity.%* This requires educators to reflect critically and develop pedagogies that promote critical
thinking, empathy, and social justice.® The intersection of culture, education, and masculinity is
complex and multifaceted, requiring a nuanced, critical approach. By engaging with feminist,
postcolonial, and masculinity theories, educators can better understand how masculinity is constructed
and performed in South African classrooms and develop pedagogies that promote more inclusive and
equitable forms of masculinity.

METHODOLOGY

This study employed a qualitative, desktop-theoretical methodology to critically analyse the literature
on tertiary educators' experiences of male students who have undergone traditional manhood initiation
in South African classrooms. This approach was chosen because it provides an in-depth, nuanced
understanding of the complex, multifaceted nature of masculinity and its intersections with culture and
education.’® The study involved a comprehensive review of existing literature on traditional manhood
initiation, masculinity, and education in South Africa. This included academic articles, books, and policy
documents, which were analysed thematically to identify patterns and themes.® This study used
thematic analysis to examine the existing literature on traditional manhood initiation, masculinity, and
education in South Africa. The analysis involves several stages, including first familiarising the
researchers with the existing literature. The researchers become familiar with the data by reading and
re-reading the literature. Secondly, the researchers code the major recurring themes in the existing
literature. The researchers code the data by identifying patterns and themes. Third, the researchers
categorise the themes extracted from the literature. The researchers in this study categorised the codes
into broader themes—ultimately, an analysis and discussion of the themes identified in the existing
literature. The researchers analysed the themes to identify patterns and relationships.

8 Nomatter Sande, John Ringson, and Sophia Chirongoma, “‘Collective Intelligence’a Precursor for Multidisciplinary Research in
Africa: An Appreciative Inquiry Perspective,” in Multidisciplinary Knowledge Production and Research Methods in Sub-Saharan
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This study poses no ethical concerns, as it does not involve human participants. The study relied
on a review of publicly available literature and did not require consultation with institutional bureaucrats
for ethical clearance. The study was conducted within a relatively short timeframe because it involved
a literature review. This approach allows rapid analysis without lengthy data collection or analysis. As
the study did not involve human participants, it did not require institutional bureaucratic consultation
for ethical clearance. This approach enables rapid, efficient completion of the study without lengthy
ethical clearance procedures. The qualitative desktop theoretical methodology employed in this study
provides a rigorous and systematic approach to exploring tertiary educators' experiences with male
students who have undergone traditional manhood initiation in South African classrooms. The use of
thematic analysis allows for a nuanced, in-depth understanding of the complex, multifaceted nature of
masculinity and its intersection with culture and education.

PRESENTATION OF FINDINGS AND DISCUSSION

The literature review identified four recurring themes critical to understanding tertiary educators'
experiences with male students who have undergone traditional manhood initiation in South African
classrooms. The themes are discussed below.

Theme 1: The Complexity of Traditional Masculinity

The complexity of traditional masculinity emerged as a major recurring theme in the literature on tertiary
educators' experiences with male students who have undergone traditional manhood initiation in South
African classrooms. This theme highlights the multifaceted nature of traditional masculinity and its
intersections with culture, education, and society. Traditional masculinity is often associated with
physical strength, bravery, and emotional suppression.®® In South African culture, traditional masculinity
is deeply rooted in patriarchal values and societal expectations.® Male students who have undergone
traditional manhood initiation are often socialised into these traditional masculine norms, which can
create challenges for educators in the classroom.

The findings suggest that traditional masculinity is complex and multifaceted, encompassing
both positive and negative aspects. On the one hand, traditional masculinity can provide male students
with a sense of identity and belonging.”” On the other hand, it can also perpetuate patriarchal values
and reinforce dominant forms of masculinity that prioritise aggression and dominance.”! The complexity
of traditional masculinity is a critical issue in South African education, as it can impact male students'
academic performance and social development. Educators may struggle to engage with male students
who have undergone traditional manhood initiation, as they may exhibit behaviours that are perceived
as aggressive or dominant. The findings suggest that educators need to develop nuanced understandings
of traditional masculinity and its intersections with culture and education.”> This requires educators to
move beyond simplistic notions of masculinity and engage with the complexities of male students'
experiences.

This study's findings align with existing literature on traditional masculinity in South Africa.
Studies have shown that traditional masculinity is a complex, multifaceted phenomenon deeply rooted
in cultural and societal expectations.” The study also highlights the need for educators to develop
nuanced understandings of traditional masculinity and its intersections with culture and education. The
findings of this study also suggest that educators are not adequately equipped to address the complexities
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of traditional masculinity in the classroom. This highlights the need for ongoing professional
development and training for educators on issues of masculinity and culture.

The complexity of traditional masculinity has significant implications for education and social
development in South Africa. The perpetuation of patriarchal values and dominant forms of masculinity
can contribute to gender-based violence and reinforce existing power dynamics. Educators play a
critical role in challenging these values and promoting positive masculinity. The complexity of
traditional masculinity is a critical issue in South African education, requiring educators to develop
nuanced understandings of masculinity and its intersections with culture and education. This study's
findings highlight the need for ongoing professional development and training for educators on
masculinity and culture. By promoting positive masculinity and challenging patriarchal values,
educators can help build more equitable and just societies.

Theme 2: The Impact of Cultural Expectations

The impact of cultural expectations emerged as a major recurring theme in the literature on tertiary
educators' experiences with male students who have undergone traditional manhood initiation in South
African classrooms. This theme highlights how cultural expectations shape male students' behaviours,
attitudes, and academic performance. Cultural expectations play a critical role in shaping male students'
understanding of masculinity and their place within the community.”* In South Africa, cultural
expectations around masculinity are often rooted in traditional patriarchal values, which emphasise
physical strength, bravery, and emotional suppression.”” Male students who have undergone traditional
manhood initiation are often socialised into these cultural expectations, which can create tension
between their cultural identity and their academic identity.

The findings suggest that cultural expectations can affect male students' academic performance,
as they may feel pressure to prioritise cultural obligations over academic responsibilities.”® Additionally,
cultural expectations can influence male students' attitudes towards education, with some viewing it as
a means to achieve economic success. In contrast, others see it as a threat to their cultural identity.
Cultural expectations significantly affect male students in South African education, influencing their
academic success and social development. Educators may struggle to engage male students grappling
with cultural expectations, who may exhibit behaviours perceived as resistant or uncooperative.”” The
findings suggest that educators need to develop cultural sensitivity and understanding to support male
students better as they navigate cultural expectations. This requires educators to recognise the
complexities of cultural identity and how cultural expectations can affect male students' academic
performance and social development.

The findings align with existing literature on the impact of cultural expectations on male students
in South Africa. Studies have shown that cultural expectations can significantly shape male students'
understanding of masculinity and their place within the community.”® The study also highlights the need
for educators to develop cultural sensitivity and understanding to support male students as they navigate
cultural expectations. However, the findings also suggest that educators are not adequately equipped to
address how cultural expectations affect male students. ” This highlights the need for ongoing
professional development and training for educators on issues of cultural sensitivity and masculinity.

Cultural expectations significantly affect male students and have important implications for
education and social development in South Africa. The perpetuation of patriarchal values and dominant
forms of masculinity can contribute to gender-based violence and reinforce existing power dynamics.
Educators play a critical role in challenging these values and promoting positive masculinity. Cultural
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expectations significantly affect male students in South African education, requiring educators to
develop cultural sensitivity and understanding to help them navigate these expectations effectively. This
study's findings highlight the need for ongoing professional development and training for educators on
cultural sensitivity and masculinity. By promoting positive masculinity and challenging patriarchal
values, educators can help build more equitable and just societies.

Theme 3: The Need for Inclusive Pedagogy

The need for inclusive pedagogy emerged as a major recurring theme in the literature on tertiary
educators' experiences with male students who have undergone traditional manhood initiation in South
African classrooms. This theme highlights the importance of creating a learning environment that
acknowledges and values the diversity of male students' experiences and promotes positive masculinity.
Inclusive pedagogy refers to teaching practices that recognise and value all students' diverse experiences,
identities, and perspectives.®® In South African classrooms, inclusive pedagogy is critical for promoting
positive masculinity and challenging patriarchal values. Tertiary educators have reported that male
students who have undergone traditional manhood initiation often struggle with issues of identity and
belonging and may exhibit behaviours that are perceived as aggressive or dominant.

The findings suggest that inclusive pedagogy can address these challenges by creating a safe,
supportive learning environment that promotes positive masculinity and challenges patriarchal values.®!
Inclusive pedagogy involves using diverse texts and materials, promoting critical thinking and
reflection, and creating opportunities for students to engage with a range of perspectives. Inclusive
pedagogy is critical in South African education because it can affect male students' academic
performance and social development.®> Educators play a critical role in promoting inclusive pedagogy
by creating a learning environment that acknowledges and values the diversity of male students'
experiences.

The study suggests that educators may face challenges in implementing inclusive pedagogy,
particularly in contexts where patriarchal values and dominant forms of masculinity are prevalent.
Educators may need training and support to develop the skills and knowledge necessary to promote
inclusive pedagogy and challenge patriarchal values. This study's findings align with existing literature
on inclusive pedagogy in South Africa. Studies have shown that inclusive pedagogy is critical for
promoting positive masculinity and challenging patriarchal values.®® The study also highlights the need
for educators to develop the skills and knowledge necessary to promote inclusive pedagogy and
challenge patriarchal values. The findings of this study also suggest that educators are not adequately
equipped to promote inclusive pedagogy, particularly in contexts where patriarchal values and dominant
forms of masculinity are prevalent.3* This highlights the need for ongoing professional development and
training for educators on issues of inclusive pedagogy and masculinity. The need for inclusive pedagogy
has significant implications for education and social development in South Africa. By promoting
inclusive pedagogy, educators can help build more equitable and just societies. Inclusive pedagogy can
help to challenge patriarchal values and promote positive masculinity, which can contribute to a
reduction in gender-based violence and the promotion of more equitable relationships. The need for
inclusive pedagogy is a critical issue in South African education, particularly in contexts where
patriarchal values and dominant forms of masculinity are prevalent. This study's findings highlight the
importance of inclusive pedagogy in supporting male students who have undergone traditional manhood
initiation. By promoting inclusive pedagogy, educators can help develop more equitable and just
societies.
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Theme 4: The Importance of Contextual Understanding

Contextual understanding emerged as a major recurring theme in the literature on tertiary educators'
experiences with male students who have undergone traditional manhood initiation in South African
classrooms. This theme highlights the significance of understanding the cultural, social, and historical
contexts in which male students' experiences are embedded. Contextual understanding means
recognising and appreciating the cultural, social, and historical contexts that shape individuals'
experiences and perspectives.® In South African classrooms, contextual understanding is critical for
educators to support male students who have undergone traditional manhood initiation effectively.®
Tertiary educators have reported that male students' experiences are often shaped by cultural
expectations and traditional masculinity norms, which can impact their academic performance and social
development.

The findings suggest that educators need contextual understanding to develop culturally
responsive teaching practices that acknowledge and value the diversity of male students' experiences.
Contextual understanding involves recognising the historical and ongoing impacts of colonialism and
apartheid on South African communities and understanding how these impacts shape male students'
experiences and perspectives.?” Contextual understanding is critical in South African education, as it
can affect male students' academic performance and social development. Educators play a critical role
in developing contextual understanding by recognising and valuing the cultural, social, and historical
contexts that shape male students' experiences. The findings suggest that educators may face challenges
in developing contextual understanding, particularly in settings with high cultural and linguistic
diversity. Educators may need training and support to build the skills and knowledge needed to cultivate
contextual understanding and culturally responsive teaching practices. This study's findings align with
existing literature on the importance of contextual understanding in South African education. Studies
show that contextual understanding is critical for educators to support students from diverse cultural and
linguistic backgrounds effectively.®® The study also highlights the need for educators to develop
culturally responsive teaching practices that acknowledge and value students' diverse experiences.

The findings also suggest that educators are not adequately equipped to develop contextual
understanding, particularly in highly culturally and linguistically diverse contexts. This highlights the
need for ongoing professional development and training for educators in contextual understanding and
culturally responsive teaching practices. Contextual understanding has significant implications for
education and social development in South Africa. By developing contextual understanding, educators
can help build more equitable and just societies.®” Contextual understanding can help challenge
dominant narratives and promote diverse perspectives, thereby contributing to a more inclusive and
equitable education system. Contextual understanding is critical in South African education, particularly
in contexts with high cultural and linguistic diversity. This study's findings highlight the importance of
contextual understanding for educators seeking to support male students who have undergone traditional
manhood initiation effectively. By developing contextual understanding, educators can help build more
equitable and just societies.

IMPLICATIONS OF THE STUDY TO EDUCATION AND SOCIAL DEVELOPMENT

This study's findings have significant implications for education and social development in South Africa.
The four major recurring themes highlight the complexities and challenges associated with tertiary
educators' experiences with male students who have undergone traditional manhood initiation. The
complexity of traditional masculinity suggests that educators need to develop nuanced understandings
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of masculinity and its intersections with culture and education.”® This requires educators to move
beyond simplistic notions of masculinity and engage with the complexities of male students'
experiences. Cultural expectations highlight the need for educators to be culturally sensitive and
responsive to male students' needs. This requires educators to develop contextual understanding and
adapt their pedagogies to accommodate their students' diverse cultural backgrounds.

Inclusive pedagogy suggests that educators should prioritise creating supportive learning
environments that promote academic success and personal growth for all students.”’ This requires
educators to challenge patriarchal values and promote positive masculinity. The importance of
contextual understanding highlights the need for educators to develop culturally responsive pedagogies
that acknowledge the complexities of male students' experiences.”? This requires educators to engage
with the cultural and social contexts in which male students are socialised. These findings have
significant implications for social development in South Africa. By promoting inclusive pedagogy and
challenging patriarchal values, educators can help build more equitable and just societies. This requires
a commitment to ongoing professional development and a willingness to engage with the complexities
of masculinity and culture.

RECOMMENDATIONS

Based on this study's findings, the following recommendations are made for policy and practice in
education and social development in South Africa: first, cultural sensitivity training for educators.
Provide ongoing cultural sensitivity training for educators to develop nuanced understandings of
masculinity and its intersections with culture and education. This training should promote inclusive
pedagogy and challenge patriarchal values.

Secondly, inclusive pedagogy. Develop and implement inclusive pedagogies that acknowledge
and value the diverse experiences of male students. This includes incorporating diverse perspectives and
texts into curricula and promoting critical thinking and reflection.

Thirdly, a shared understanding of context among teachers and students. Encourage educators to
develop contextual understanding of the cultural and social contexts in which male students are
socialised. This includes engaging with community leaders and families to promote understanding and
collaboration.

Fourthly, support for male students. Provide targeted support for male students who have
undergone traditional manhood initiation, including counselling and mentorship programs. This support
should focus on promoting positive masculinity and challenging patriarchal values. Fifthly, policy
development. Develop policies that promote inclusive education and challenge patriarchal values,
including policies on gender-based violence and harassment, and lastly, community engagement.
Engage with communities and families to promote understanding and collaboration around issues of
masculinity and education. These recommendations aim to promote inclusive education and challenge
patriarchal values in South African classrooms. By implementing these recommendations, educators and
policymakers can help build more equitable and just societies.

CONCLUSION

In conclusion, this study explored tertiary educators' experiences with male students who have
undergone traditional manhood initiation in South African classrooms. The findings highlight the
complexities and challenges of teaching male students socialised into traditional masculine norms. The
study shows that educators face significant challenges in navigating masculinity and culture in the
classroom. The four major recurring themes that emerged from the study- the complexity of traditional
masculinity, the impact of cultural expectations, the need for inclusive pedagogy, and the importance of
contextual understanding- underscore the need for educators to develop nuanced understandings of
masculinity and its intersections with culture and education. The study suggests that educators have a
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critical role to play in promoting positive masculinity and challenging patriarchal values in South
African classrooms. By developing inclusive pedagogies and promoting contextual understanding,
educators can help build more equitable and just societies. Ultimately, this study highlights the need for
a more nuanced, contextually grounded understanding of masculinity and its intersections with culture
and education in South Africa. By prioritising inclusive education and challenging patriarchal values,
we can work towards creating a more just and equitable society for all. This study's findings have
significant implications for policy and practice in education and social development in South Africa and
highlight the need for ongoing research and dialogue on masculinity and education.
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